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ABSTRACT

It is increasingly important to pay attention to the factors that influence the improvement
of educational quality, in fact, this aspect is framed within Colombian educational policies.
Faced with this, in this essay educational quality is related to the school climate, understood
as the state of the generalized perception possessed by the actors that make up the entire
educational community within a complex process of social and cultural interaction. To face
this relationship, school management is located as a process of active and constructive school
participation, where the idea of educational community is highlighted, allowing to focus
on important constitutive elements within said management such as coexistence, pedagogy
for peace, the role of the teacher and the student, in addition to the teaching and learning
processes that focus on the sociocultural context. In effect, the improvement of educational
quality from the bases of the school climate is, therefore, conditioned to the recognition
both of the different possibilities that educational institutions have within their sociocultural
environment and of respect for the maturation processes, interpersonal relationship and action

and strengthening plans to be taken collectively.

Keywords: Educational quality, school climate, coexistence, peace, education,

educational community, school management.

INTRODUCTION
The practice of education in educational institutions can be considered a complex
process, especially because it depends on intrinsic factors such as administrative management,

availability of resources or classroom coverage, as well as extrinsic factors such as the
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sociocultural context surrounding the school or regional educational policies. In effect, to
focus on educational quality is to focus on a multitude of aspects that make up a praxis that

is not only adequate, but also has the potential for constant improvement.

In this order of ideas, the aim is to offer an intersubjective look at an organizational
aspect that is key within the exercise of education: school climate, defined as the generalized
perception held by educational actors: managers, teachers, students, workers and parents,
about the development and functioning of institutional practice (Bryk et al., 2010). For
Sandoval (2014) the generalized conception within the concept of school climate is not
limited to the relationship between these actors, but incorporates the forms of interaction
between the different strata that make up the entire educational community, so it is a collective

construction and is the responsibility of those involved in the educational process.

SCHOOL CLIMATE IN EDUCATIONAL AND INSTITUTIONAL PRACTICE

Although school climate is a fundamental aspect within the full institutional functioning,
only until the seventies has it been a concept under study by organizational psychology and
education. In fact, authors such as Weber (1971) were the first to identify and reference a
possible list of organizational factors inherent to schools that served as differentiators of

quality: strong leadership of the school principal and positive atmosphere among teachers.

Thus, the school climate involves a compendium of administrative, pedagogical,
formative, managerial and human actions that are conducive to the consolidation of a
successful educational exercise. In this regard, Pedro (2010) emphasizes that the institutional
environment is fundamental for the successful performance ofteachers and for the achievement
of student learning; in addition, it is considered important to consolidate teaching teams that

work as a group and feel identified with the institution where they work.

It is important to take into account that the idea that the optimal school climate is only
evident in private schools or schools with high income of economic resources usually prevails,
however, are there not successful educational models in educational institutions located in
less favored contexts? Lopez et al. (2018) reaffirms the fact that schools in challenging or
vulnerable contexts that obtain good results have a satisfactory school climate for all school
actors that make life in them. This climate is in a very high percentage, the result of the

leadership exercised by principals.
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In this order of ideas, it is not the socio-economic stratum or the availability of
technical or technological resources that defines an adequate school climate in educational
institutions, but rather it is necessary to focus on actions that support good interpersonal
relationships among the actors that make up the educational community. Thus, Lopez et al.
(2018) recognize that, from the role of teachers, an optimal school climate is ratified when
these actors feel recognized and valued in school spaces, when there is tranquility, harmony
and good communication, which allows the emergence of a sense of belonging towards the
institution. Additionally, these authors argue that a good school climate is achieved when
teachers work with autonomy and clear rules, as well as an evident construction of spaces
for the generation of articulations towards good coexistence with a strong institutional
leadership of principals at the institutional level, who are respected by teachers who trust
their management and their ability to solve problems. Finally, in studies such as those of
Lopez et al. (2018) it is clarified that although aspects such as the state of the infrastructure
of the institutions do not usually receive the best rating by teachers, this factor does not seem
to influence the school climate, likewise, although teamwork is taken into consideration by
almost 70% of teachers, 30% indicate that it is only sometimes achieved with the educational

community.

In fact, according to De Sousa Santos (2010), when optimal educational work
environments are created, the importance of the teacher’s role and the satisfaction they have
from different aspects of their work, which are not necessarily economic, are valued in a
dialogic way, and this will be reflected and will have a favorable and direct impact on the

quality of the teaching and learning processes with students.

Faced with this scenario, an intersubjective view of the school climate from the teacher’s
role compromises the fact that as actors responsible for the praxis inside the classroom, there
is a clear correspondence between their labor welfare and the institutional educational quality.
However, by highlighting the student role, there is also a clear correspondence between
their perception of the context and the educational reality with the overall results in terms
of academic performance, collaborative work, school coexistence or active participation
(Aristimuno & Parodi, 2017), elements, which, undoubtedly, are part of the set of factors that

improve the quality in the exercise of education.

In other words, in order to understand the elements that affect educational quality

DIALOGUS Printed ISSN:2519-0083. Electronic ISSN:2644-3996. Year 5. Number 8. December 2021 - May 2022



School climate as a fundamental axis for the improvement of the quality of education
Gloria Mayerly Ruiz Valenzuela (12:23)

from the school climate factor, it is important to consider all the roles that make up the
educational community equally, since they are articulated as functionally necessary gears for

the comprehensive development of the educational service (Gvirtz et al., 2011).

It is therefore necessary to emphasize that a correct accompaniment of the student
implies continuous inquiry about the concept that each student has about their environment
and educational horizon, supporting the ideas that result from active listening to the students,
that is, using the student role to detect nonconformities, violent situations, cases of bullying,
successful projects, alternative management routes, etc., is also to focus on the school climate
and how to influence the possible improvement of educational quality (Conejo & Redondo,
2001).

Undoubtedly, the implementation of strategies for the assessment of school climate in
institutions by all the actors that make up the educational community is a necessary operation
to strengthen the educational exercise, in fact, Trevino et al. (2012) argues that “the climate
of human relations that prevails in schools is one of the variables that most influences student

learning in Latin America” (p. 5).

Although strengthening interpersonal relationships and coexistence summarizes a large
part of what makes up school climate, it is worth arguing that this concept goes far beyond
these definitions. Indeed, Roman (2008) in his report on “School effectiveness and associated
factors in Latin America and the Caribbean” highlights organizational and institutional
relationship factors as aspects associated with school effectiveness, within the construct of
educational quality. Similarly, exogenous factors such as the role of the family are useful to
keep in mind within the relationship between school climate and educational quality. For
example, according to Dominguez (2008), education functions as a complex process that
begins with the family and then the school, and both parties are required to achieve full
educational and staff development, Thus, within the teaching exercise there is an implicit
recognition of how to invade or go through a whole set of knowledge provided to students
on a daily basis, in order to reevaluate, correct, enhance or discard them. Therefore, the
construction of education in the 21st century tends to become more complex as it approaches
each sphere in which not only the educator, but also the learner and his or her context are

involved.
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Thus, when referring to the socio-educational context as an element that affects
the school climate, it is necessary to highlight culture as a response to the interaction of
different human groups throughout the history of mankind, taking into account that societies
have been changing to become more complex as man develops more effective methods to
transform nature and also to subsist and reproduce both biologically and socially (Candamil
& Grajales, 1998). Consequently, it is convenient to recognize that human life takes place in
two scenarios: the natural and the cultural. Thus, it can be stated that culture is everything that
is not nature. As a social legacy, culture is the product of learning; culture is the education of

human nature (Candamil & Grajales, 1998).

Therefore, to educate by paying attention to the socio-educational context is to bet
on an education with a humanistic and socio-cultural outlook. From this approach, beyond
instruction, institutions have been adapting to an environment that teaches for citizenship
and healthy coexistence (Bogoya and Santana, 2013). Therefore, the effect of its conditions,
development and social and cultural progress is favored through the promotion of participation,
cohesion and an environment of peace (Garces, 2020), thus, it has begun to advocate for the
implementation of innovative projects that promote in educational institutions an optimal
school climate as a space suitable for living and practicing democracy and healthy coexistence
from the culture of the peoples. Consequently, the educational exercise within the social
spheres constitutes a serious example of the behavior assumed by schools today, taking into
account that there is a set of knowledge that is neither provided by families nor configured by
the current mercantilist competition. This knowledge constitutes the idiosyncrasy of peoples
and forges the common character of populations. We speak, then, of culture as an inherent

element in family and school pedagogy.

Inevitably, educational practice is constituted from all the features that shape the
individual’s behavior. Consequently, it can be concluded that the social factor modifies the
way of developing teaching and learning processes, enabling to pursue, many times, strategies
that place students in better socio-economic spheres and with greater skills of competence
for life; On the other hand, the family factor is installed as a complementary element in the
work of the teacher of the XXI century, enabling him/her to design strategies in order to keep
students away from ignorance, but taking advantage of and respecting the daily knowledge
of the students; Finally, the cultural factor is imposed as a guideline for the teacher’s training

praxis, making him/her discern between what is good and bad to teach or the ways in which
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he/she should do it.

SCHOOL MANAGEMENT AS AN ACTIVE AND CONSTRUCTIVE PROCESS

Certainly, with the conformation of educational institutions much more closely linked
to their sociocultural context, spaces of healthy coexistence and good school climate are
advocated, however, in order to bet on the improvement of educational quality it is necessary,
additionally, to focus on a structural and internal element of each school: school management.
In this regard, Quintana (2018) defends that when school management is denoted as the
instance that makes clear a course of administrative or pedagogical actions in the institution,
one may run the risk that in setting such procedures the exercise of reflection about these
actions or management routes is omitted. Thus, although the procedures facilitate clear routes
for institutional work, they may also prevent the exploration of new ways of doing things,

leading to routine and, therefore, to a normative model.

That is why Quintana (2018) is aware that school management should be seen as
participation for improvement, in other words, in the field of expectations it can be alluded
to the demand for spaces and forms of participation that dignify the different educational
actors through the recognition of their voice, their needs, their interests and opinions. This
fact is directly related to the school climate, especially because the construction of spaces
for dialogue and meeting of ideas seems to be an unequivocal principle of schools with more

adequate work environments (Mena and Valdés, 2008).

It is worth recognizing, according to Quintana (2018) that providing institutions with
an optimal school management requires relevant participation, not an apparent one, that is, it
is advocated for an authentic participation that seeks to dignify the capacity to be and do in
society, from within each school. This capacity is not only recognized in itself, but also in the
other; this is why the teacher usually expresses as a claim the fact that, as well as students,
parents should orient their idea of participation in expressing constructive ideas and opinions
that enrich the educational work, therefore, there is the expectation of participation as a
possibility to grow and learn, thus, authors such as Sennett (2009) state that people can learn
about themselves through the things they produce and participate in a work that is done with

others and for all.

EDUCATIONAL QUALITY AND ITS INSTITUTIONAL IMPROVEMENT
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Up to this point, it is clear that school management, as an administrative and pedagogical
guideline, is a fundamental axis for the relationship between school climate and educational
quality; however, it is worth focusing on the latter concept as a broader gear. In this way,
quality is even established as a principle within the Colombian constitutional order, in fact,
“it corresponds to the State to regulate and exercise the supreme inspection and surveillance
of education in order to ensure its quality, the fulfillment of its purposes and the best moral,

intellectual and physical training of students” (Congress of the Republic of Colombia, 1991).

Faced with the above, quality is a type of judgment in which a value is given to the
satisfaction of a need, an expectation or a desire, in fact, these judgments can be configured
with respect to objects or representations of the world (Quintana, 2018). Thus, the main
objective that, circumstantially, is given to school management is the search for educational
quality; however, for Namo de Mello (2013) not emphasizing these two concepts and their
way of relating to the educational reality of each institution within the pedagogical foundation
leads to dynamics and practices to pretend supposed improvements that end up hurting the
maturation processes possessed by the schools that do stand out and rigorously put into

consideration both expectations and needs.

Consequently, for Quintana (2018) the improvement of educational quality is, therefore,
conditioned to the recognition of both the different possibilities that educational institutions
have within their socio-cultural environment and the respect for the maturation processes and
action and strengthening plans that they must take collectively; in this way, each school can
focus on the different actions that it can do and, accordingly, provide itself with the maturity
that gradually allows it to drag those limits. In this way, culture is inherent to the behavior
assumed within the educational and institutional practice (Valencia, Canon and Molina,
2012). Indeed, this factor is “manifested in the instruments and objects product of work, in
the set of basic ideas for judging the world and man’s place in it, in religion, language, in
ethical, economic and political principles, in social institutions and in all those things created

by man and that constitute his environment.” (Candamil & Grajales, 1998).

Within the study of the strengthening of educational quality based on school climate,
it is impossible to leave aside the role assumed by pedagogical praxis within each school.
Garces (2020) reaffirms the fact that, in practice, each school is responsible for educating for

life in social, environmental and cultural harmony. That is, on the one hand, the focus would
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be on the ability to deal with conflicts while, on the other hand, cultural negotiation scenarios
would be experienced. Consequently, for Bogoya and Santana (2013, p.26), students in the
classroom, in the first instance, must develop a series of cognitive capacities, such as “learning
for individuation, learning from what is different, learning for transformative action, learning
to learn, learning from conflict, learning to change in the midst of change or learning to

empower themselves by producing knowledge”.

Based on this pedagogical perspective, the student, as a subject who constructs
knowledge, acquires cognitive competencies both in the democratic life of the school and in
his or her learning in the educating city (Saenz, 2007). Thus, the instructional and experiential
processes experienced in each educational institution must be complemented with a series
of programs, strategies and actions developed in the educational environment. With this,
according to Huertas (2016), it is expected that students experience the conditions for the
construction of citizen culture offered by the educating city or environment and articulate
them with school scenarios and knowledge, within a permanent pedagogy of citizenship and

positive school climate.

Certainly, the necessary framework for an optimal school climate from the pedagogical
practice implies an education for the formation of integral human beings. Thus, for Garces
(2020) an education for peace is relevant, where peaceful coexistence must be achieved with
a cultural change promoted from the school as a transforming axis, thus, in contexts such as
the Colombian one, where it has suffered decades of war and internal conflict, the transition
from a culture of violent resolution of cultural, social and political conflicts must go through
not only the coexistence of knowledge, representations, values and opinions in the school
curriculum, but also through the constitution of different habits and customs in relation to

peaceful coexistence.

From this perspective, it is stated that education designed for quality and school
climate is an educational exercise that implies knowing oneself from citizenship and healthy
coexistence, axes that are based on the promotion of different scenarios of subjective
otherness, either from teaching or from the school experience (Munoz et al., 2014). In
response to the above, Garces (2020) argues that it is the school’s duty, mainly, to encourage
in the subjective discourses, the notions of civic duty, as well as the appropriation of cultural

diversity. Likewise, it is relevant to create and promote learning scenarios and intercultural
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and differential dialogue, which allow the adequate recognition of the cultural and subjective
other, therefore, it is essential to recognize the intercultural and civic difference based on
coexistence and agreements that build reflective dialogue among all the subjects that make

up the educational community.

It is noteworthy that, currently, there are indications that reflect that the school climate
promotes learning, the capacity for cooperative work in schools, the socio-affective well-
being of the actors in the educational process, performance and school effectiveness (Bryk
et al., 2010; Trevino et al., 2012), however, for Garces (2020) within the educational quality,
it is necessary that this education in coexistence be built to overcome the perspectives that
seek to omit, deny or even eliminate social conflict, as part of the current reality. Thus, for the
author, it is necessary to include positive conflict and devise new pedagogical strategies, from
the managerial and teaching role, for the reconstruction of the social fabric and coexistence
with the other as a diverse subject.

In this way, it is worthwhile to “Design curricula and democratic school and out-
of-school environments that allow us to build together, from peaceful coexistence and

participation in human affairs, a peaceful and just society” (Garces, 2020, p.15).

CONCLUSIONS

In order to relate school climate to educational quality, it is necessary not only to
assume education as a complex system and process, but also to assume that it is linked to
deep social interactions within a cultural base that continuously builds community. Thus,
school climate is developed as a key element for understanding the ways in which students,

teachers, principals, parents and workers in general work and strive on a daily basis.

In short, it is clear that the maintenance of intangible wealth: harmony, collaborative
work, interpersonal relationships, leadership of managers, transparency in processes and
humanity in treatment, within schools is key to the construction of successful teaching and

learning processes that impact directly on the improvement of educational quality.

Certainly, it is necessary to implement pedagogical strategies that promote healthy
coexistence and civic culture, as fundamental parts for the strengthening of an education
designed for a good school climate, in this way, acting under more humanistic pedagogical

mechanisms results in much more responsible educational communities and with better ways
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to resolve conflicts.

Finally, there is the challenge of putting into action a participative and active school

management, as well as a training in integral citizen coexistence and pedagogy for peace,

in this way, improving the quality of education based on good school climate, is to face the

capacity of each institution to understand its institutional and pedagogical reality, as well as

the interpretation of its needs and expectations. Therefore, school management is the element

that, beyond offering a path, has as its purpose the agreement of different ideas regarding

the improvement plans built collectively, promoting the recognition of the possibilities of

positive transformation that each institution has within its social and cultural contex.
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